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Many have indicated that university students’ academic achievement, presentation as well
as discussion abilities, and competence in activities demonstrate various deficits. This concern
has encouraged universities to contrive remedial education programs and new styles of
introductory education programs. Reconstruction of educational content and improvement of
educational methods have been reported; now, discussion of educational evaluation is to begin.
During such discussion and in the process of educational change and reform, teachers’ intuitive
opinions should be respected and examined.

Yet we can observe “the fourth new driving force of the developmental process” to fulfill
our students’ transition into adulthood”. The developmental process’s fourth new driving force,
to “produce new value in solidarity through creative and collaborative experiences” and to “learn
more deeply through mutual teaching”, enables this transition. This fourth force in the
developmental process also forms a new foundation for personality, “the first historical, social,
and generative self.” ?

In order to build the 21st-century university education, first of all, our freshmen and all of
university staffs should share education goals”. We have to recognize the developmental facts
that though they are unique, every student shares a commonality in terms of their
development. Therefore, this enables us to know the important and effective competencies that
all students can achieve during this educational period (usually four years).

Most important is the teaching staff’s immense respect and trust for students and their
expectations toward them. Indeed, the teaching staff’s educational rigor, derived from these
virtues, first attracts students and then fosters the educational relationship. Next, educational

evaluations—teacher evaluations, students’ self-evaluations, and students’ mutual evaluations



rooted in friendship—can be realized.

To foster such relationships, first-year education” at the beginning of the 21st century
must include programs that facilitate students’ learning of both the positive and negative
heritage of the 20th century; they should understand the generative processes and mutual
relationships within that heritage. Further, the first-year education program should help
students acquire methods to deal intellectually with unavoidable problems arising in the next
50 years. Those problems are highly unlikely to be solved with traditional methods. Thus, first-
year students should learn a new way of life as a new human in the new age. Students have to
contemplate global problems: poverty, resources, energy, environmental pollution, coping with
emergencies and disasters, and population in Japan as well as Asia. Further, students must
consider both temporary resolutions of problems and directions to their ultimate solutions.
Students themselves should not be ignorant about universities’ responsibility to foster young
people’s spiritual ambitions” for social, organizational, professional, and international
capabilities.

One might argue that we should pursue “decent learning,” like we pursue decent work.
“Decent” work in this case means labor with human rights and human dignity guaranteed,
enabling workers to live and work humanely. Educational evaluation, then, should be based on
authentic assessments developed by critically overcoming traditional assessments. Portfolio
assessment may be introduced and adjusted, for example. If we conduct evaluation with our
students, while carefully capturing students’ developmental force and their developmental
foundation for personality, our educational evaluation will be more authentic and scientific. If
our teaching staff, with such perspective and educational skills, conducts four-year higher
education accompanied by research just previous to graduation, our university could fulfill the
goal expressed in this essay’s title: fulfill accountability to students and responsibility to society.

To realize this goal, practical research by teaching staff and instructions for them may be

very important in these few years.
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